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The review of Bachelor and Master level English curriculum implemented at Kathmandu
Shiksha Campus

Guru Prasad Poudel
Lecturer, Kathmandu Shiksha Campus

Introduction

We know that curriculum is a broader framework that incorporates planning, organization,
implementation and evaluation. Curriculum includes course description, objectives, contents,
instructional strategies, evaluation scheme and prescribed and reference sections as the core part
of components. Kathmandu Shiksha campus as one of the affiliated campuses of Tribhuvan
University run by the community has been implementing the curriculum designed and prescribed
by Tribhuvan University.

Overview

The structure of Bachelor level English curriculum has included four specific domains as:
Courses related to communication skills, courses related to professional core areas, courses for
specialization major and courses for specialization minor. On the other hand, the structure of
master level English curriculum has included the courses related to the domains of: Linguistics
(e.g. Phonetics and Phonology, English Usage and Use), Applied Linguistics (e.g. Linguistics in
Application, Language, Society and Power, Critical Discourse Analysis, Second Language
Acquisition, Translation Studies) Professional (e.g. Directions to teacher Development, ELT
Pedagogy and Materials, ELT Curriculum, Materials and Management, Advanced Academic
Writing) Literature (e.g. Interdisciplinary readings, readings in Literary Genre), and Practical
(e.g. Seminar and Report Writing, Translation Studies).

T.U. has recently implemented semester system of education at master degree for all subjects. It

introduced at first in 2071 B.S in the Departments of University Campus. Soon then, the
extension was made availed in the campuses at Kathmandu valley and the beyond. Altogether he
two years yearly programs has been changed into 4 semesters and the courses are revised into
credit basis where the primary goal was to improve the quality of students’ academic experiences
and to increase their educational gain. However, the programs at Bachelor level have been put
into the practice in annual system. The duration of Bachelor programme in the Faculty of
Education (B. Ed) has been made four years by adding one more year with two specialization
subject areas (specialization major and specialization minor subjects right from 2072 BS instead
of offering single specialization area like in three year B.Ed. Four-year B.Ed. with annual
examination system is a professional as well as academic programme designed for preparing
competent teachers of English who can teach two subjects at secondary level.

Strengths
o Since the pedagogy of English at B.Ed and M. !Eld programmes is a part of teacher
education, the objective of the motto of the curriculum as “to enhance pedagogical and
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academic skills of the prospective/becoming teachers of English” is relevant and
attainable.

The Pr(')vis.ion of studying one subject area as specialization major and the next as
tspecnalnzatnon minor area at bachelor level has made the curriculum interdisciplinary and
Integrated. It has also avoided the disciplinary boundary in learning.

'1.'he courses included in the curriculum seem to be recent, relevant, innovative and
timely.

The contents included in the courses at both the Bachelor and master level have
mcorgmrated !mgunstic, literary, cultural, pedagogic, theoretical and practical domains of
learning. So, it is expected that the knowledge base of the learners will be enhanced by
the study of those courses.

Despite a few cases of repetition, the organization and sequence of contents in the
curriculum seems hierarchical and systematic.

Tht? curricular domains like: Communication skills, professional input, theoretical
insights, applied areas and the practical activities included in the curriculum are needful.
Though the courses seem to be more theoretical, the practical activities like project
works,.ﬂt?ld works, tutorials, seminar, and small scale research activities are really
appreciating.

Though not proportional in its true sense, the evaluation system has been revised
including both the theoretical and practical examinations.

Some efforts have been seem to be made for the quality enhancement and the viability of
academic programmes.

The prescribed and reference sections given at the end of each course cover almost all the
information sought for the fulfillment of the objectives.

Limitations

Despite the strengths discussed above, the curriculum implemented at both the levels
lacks through integration of contents required for the academicians in the twenty first
century as the emphasis is seen to be given in accuracy and proficiency based courses.
The contents are excessively repeated in the courses included in different years and
semesters of the both levels respectively. For example, language teaching approaches,
methods and activities, error analysis, literary texts and so on in both of the levels.
Some problems are prevailed in the organization and sequencing of the contents.

The 21% century education system has been guided by the affluence of technology,
however, the contents related to educational technologies in learning English are still
lacking in the curriculum. o _ L

Though the curriculum is said to be interd'lsuplmary, mt.erdlsclplmanty in the curricular
innovation and the contents is not visible in .th(.? cour§es included in both of the levels.
The literary and intercultural contents are still in Renp!lery. .
Writing and research skill based courses are marginal in the curriculum.
s and the activities are few in number.

Practical course
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The instructional strategies included in the curriculum are not much innovative, learner
centered, creative and autonomous,

Literary criticism based theories and recent developments in learning psychology and
theories have not been seen in the overall spectrum of the curriculum.,

Computer literacy has become a cry of day. However, the contents included in the
English curriculum rarely promote computer literacy and ICT skills.

Almf)s.t all the courses are credit based but no consideration has been made regarding the
provision of non-credit based courses in the curriculum.

Suggestions

The instructional strategies included in the curriculum are not much innovative, learner
centered, creative and autonomous, So the instructional techniques and strategies should
focus on student led presentation, project work, small group discussion, viva and other
practical works for academic excellence of the students which in turn, could promote
learner autonomy and collaborative learning environment.

Still there are many rooms for the amendment of the curriculum with an integration of
ICT based resources.

The curriculum should not be taken as the full-fledged and comprehensive itself, rather
there is a call for innovative contents and practices.

There must be the provision of academic writing and research methodology based
courses in the first year of academic discussion at the both levels.

The provision of non-credit based courses is also sought.

The objectives and evaluation schemes of the curriculum should promote research skills,
communication skills, pedagogical and professional skills, critical interpretative skills, IT
skills, and English for twenty first century skills.

In order to enhance the quality of higher education, the curriculum should be revised in a
time basis incorporating the recent, innovative and life-long learning skills.
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Review and Reflection on Curriculum of Masters in Health Education, Tribhuvan
University

Health Education programs make available a setting in which teachers, parents, and community
members partner to help students focus on health prevention concepts and to practice life skills
in a safe and supportive environment. According to CDC (2019), less effective curricula often
overemphasize teaching scientific facts and increasing student knowledge. Today’s state-of-the-
art health education curricula reflect the growing body of research that emphasizes:

Teaching functional health information (essential knowledge);
Shaping personal values and beliefs that support healthy behaviors;

Shaping group norms that value a healthy lifestyle; :
Developing the essential health skills necessary to adopt, practice, and maintain health-

enhancing behaviors (https://www.cdc.gov/healthyschools/sher/characteristics/)

Among the 17 Sustainable Development Goals (SDGs), goal no. 3 is “Good health and
wellbeing”. It aims to “ensure healthy lives and promote wellbeing for all at all ages”. All the
targets under this goal are somehow related to health education, awareness and prevention

strategies. Some related targets in SDG 3 for example are as follows:

3.3. By 2030, end the epidemics of AIDS, tul?erculosis, malaria and neglected tropical
diseases and combat hepatitis, water-borne dlseases.and other communicable diseases.
3.4. By 2030, reduce by one third premature mortality from non-communicable diseases
through prevention and treatment and promote mental health and _well-be.ing.

3.5. Strengthen the prevention and treatment of substance abuse, including narcotic drug

b J harmful use of alcohol. o
g.su, S;;an020, halve the number of global deaths and injuries from road traffic accidents.
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3.7. By 2030, ensure universal access to sexual and reproductive health-care services,
including for family planning, information and education, and the integration of
reproductive health into national strategies and programs.
3.9. By 2030, substantially reduce the number of deaths and illnesses from hazardous
chemicals and air, water and soil pollution and contamination.
3.a Strengthen the implementation of the WHO Framework Convention on
Tobacco Control in all countries, as appropriate.
3.d Strengthen the capacity of all countries, in particular developing countries, for
carly warning, risk reduction and management of national and global health risks.

Similarly, SDG no. 4 is “Quality education”. It aims to “ensure inclusive and equitable quality
education and promote lifelong learning opportunities for alP. Its further targets in 4.7 as “by
2030, ensure that all learners acquire knowledge and skills needed to promote sustainable
development, including among others through education for sustainable development and
sustainable lifestyles, human rights, gender equality, promotion of a culture of peace and non-
violence, global citizenship, and appreciation of cultural diversity and of culture’s contribution to
sustainable development”. It is said that education can make a critical difference to a range of
health issues, including early mortality, reproductive health, and spread of disease, healthy
lifestyles and well-being.

We found critical observations as “Is the present Health Education curriculum at Tribhuvan
University practically helpful in fulfilling the aims of the nation and international context? Are
the courses addressing the SDG?” After a desk-review of the courses and practical experiences
of the teachers at Kathmandu Shiksha Campus while teaching the courses in the classroom, it is
conceptualized that the curriculum of Master in Health Education at Tribhuvan University needs
revisions.

Course specific impression and ways forward:

Course Existing problem | Correction Remarks
H.Ed. 515: Philosophical
Advanced foundation must
health be enriched.
education
H.Ed. 516:
Fundamentals
of
epidemiology
H.Ed. 517: In Unit 5 Issues of girls Girls trafficking and Add other social
Human trafficking and commercial | sexual issues.
sexuality and | sex and Issues of sexual | harassment/violence are
reproductive harassment/ violence are | not issues, but real
health kept. problems
Unit 6 has Concept of SDG related information | Link with SDG
MDGs but no SDGs is needed goals 3 and 4
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An unit on methods of

K/ teaching SRH Ed is
needed
H.Ed. 518 In Unit 4, PRECEDE- Repetition must be Necfi to check
Health PROCEED model and checked. vertlc?l .
promotion Dignan and Cars’ model is organization.
kept which is repeated in
3" semester in Unit 1 of
course ‘Health education
planning and
management’.
"H.Ed. 525: Course is named HPS but | Specify HPS and if
Health it includes components of | needed other models of
promoting Comprehensive school school health, can be kept
school health program. It is separately.
deliberately modified into
CSHP context. WHO's
HPS is less revealed by the |
course. ‘
The course could be made
theory + practical. A
twenty marks project work
for “planning,
implementing and
| evaluating a component of
HPS” could be included in
the course.
It is better to exclude
present Unit 5 ‘Evaluation
of HPS’ as these concepts
are repeatedly coming in
- other places.
H.Ed. 526:
Nutrition
education -
H.Ed. 527:
Community
health
H.Ed. 528:
Community
organization
for health
ro
—%Elgoggg In Unit 3, Diffusion of Repetition must be
Instructional innovation and Social checked.
technology in marketing theories are kept
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which is in 1%t semester’s

hdﬁ‘tion course Advanced health
edv education in unit 3.
{sgcch)::it a‘:’ I?lgherd Secondary Must be
y is used. contextualized.
This course could be made
Theory + Practical.
“Practice of any
innovative teaching
strategy and report
writing” could be
: included.
H{dﬁs’ In Unit 1, PRECEDE- Repetition must be
Health PROCEED model is checked.
education repeated.
janning and Thorough revision of Unit 1: Planning
management course is needed concept,
procedures and
models in health
education
Unit 2:
Management
concept, functions
and theories in
health education
Unit 3: Planning
and management
of health
education
instruction and
programs
Unit 4: Planning
and management
of School health
program
HEd. 537: Course could be made
Seminar in | theory + practical.
issues of health | Objective no. 3, 4, 5, 6and | Units regarding the Instead of
and health 7 are not addressed by the | process of doing seminar | separating issue
education contents. could be added. wise units, they
could be listed in
one unit if full
practical course is
///J to be made.
\—
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b:; l? il:;%el:ireferen'ce Reference update is
J al etc. is needed.
R I['t;lafte;i }:0 “seminar’,
5 . . n]t a . -
Applied health | like SPSSCONT?J?XAtﬁplCtS- Delivered th.rough guest | Teacher trainings
education ete. Which’ are no’t o s:ml, lectures but it should be | on the specific
research to many teachers as well. e ﬁ:g(t;n;ts are
Z:;;ﬁ;‘sr::ylz (:z[r):etltlon to Cour.sg an<-i contents Th-is course is
‘research y repetition in the same suitable to be
rch methodology’ in | semester should be given in 4%
the same semester. managed. semester as an
H.Ed. 544: — — elective one.
| Thesis writing
H.Ed. 546: The course is more clinical | Units related to the role of | The course must
Health in some units. It is more health education are be made health
PSYChPlog)’ oriented towards bio- needed. Contents of education
(elective) medical concepts than the | classroom teaching psychology rather
behavioral one. psychology is necessary in | than health
this course rather than psychology.
medical psychology. )
H.Ed. 547: Theory and practical parts | Separation of theory and | This course could
Physical are separated. practical parts is not be taken to 31
exercise and necessary, rather semester.
sports for synchronously come in all
health units.
promotion
(elective) _ _ )
. Unit 4 is named as Unit 4 could be renamed
‘Practice of games and as ‘Fitness and active life
sports for active life’. promotion through
selected games and
sports’.

Overall impression a

1. Spelling errors and formatting

2. Repetitions of subject matters
contents.

3. Name of the subje
necessary to be chan

4. The courses are heavily gul
humanities. These must be

5. The Health Education
literacy and research
thesis writing amons

nd ways forward:

Curr

ct from ‘Health education’ t
ged to address upcoming

statistics. These cour
the students. It is sugges

semesters as Non-Credit Course. /%
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hould be managed by making a matrix of curricular

o ‘Health education and promotion’ is
amendments in the field.

ided by the fields of public health, medical health, and
made more pedagogical.
iculum is lacking the courses on academic writing, computer
ses are also necessary for the improvement of
ted to include these courses in 1st and 2nd
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strength and Weakness of Faculty of Education, Education Planning and Management Master
pegree (EPM) Semester System of TU Syllabus. |

1. Planning Education for Change (Ed.PM. 515)

[ Strength:

—

> Hel
e p.ful for students to develop knowledge and skills, which are necessary to formulate
and implement the plan and policy of education.

» Encourage the students to haye a broader conceptual clarity about latent force of
education which is brought out to the fore through its planning.
Weakness

» More theoretical and less practical content.

» All contents are taken from others context (western) not based on our context and

reality (eastern).

» This course does not provide knowledge about planning steps /process of micro level

planning, mezzo level planning, macro level planning and mega level planning.

2. Theories of Educational Management and Leadership (Ed. PM.516)

» Strength: It has given overall over all knowledge educational leadership

» Weakness: more content has given but less time.

» Suggestion: special knowledge on the base of school management in developing
countries. '

3. Organizational Behaviour in Education (Ed.PM.518)

= Strength: It gives fundamental knowledge of OB. It point out the conflict management

strategy.

> Weakness: There is 2 philosophical app
desi ly the base of management it is different management system in school.
esign only

roach in this course bur all most course has been
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» Suggestion: Better to prepare the course on the base of educational institution ]

4. Educational Administration and Supervision (EdPM-517)

» Strength: It has given complete theoretical parts
knowledge. ’

» Weakness: In this section lackin
knowledge

from that learners get just theoretical

g of research base knowledge and competitive

5. Financing of Education (EdPM-536)

> Strength: It provides milestone knowledge of financing in institution.

» Weakness: It has incluc.ied only reactive model, so it is not complete in educational institution.
» Ithas given just theatrical knowledge which could not be match in practical ground.

» Suggestion: Course should be made on the base of theoretical.
L ——

6. Education and Development (Code- EDPM -522)

Strength: W
» Helpful to develop concept of development and its relation with education

» Assists the students to elaborate different perspectives of education such as sociological,
economic, and cultural, in relation to their development perspectives.

> Assists the students to understand development efforts of the government in education

through national periodic plans

» Acquaints the students with Nepal’s efforts in peace education right based approach to

education and their relation with the development of education in the country.

Weakness

» More theoretical and less practical content.

s no deep and elaborated. n

» Surface content

i
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,mteTts are widely dominated by westen knowledge, neglect indigenous and castern |
development practices.

» This course does not provide knowledge about planning steps /process of micro level

planning, mezzo level planning, macro level planning and mega level planning.

> su estion: Course should be made on the base of Developing ¢

. / " N

7, Course Title: Contemporary Educational Issues, (Co de-EDPM541)

strengﬂ“
» Helpful for students to assist the identification of contemporary educational issues.
» Helpful To prepare a proposal for undertaking review study and writing the seminar
paper.
» Supportive for students to review the theoretical literature, policy documents and
research reports.
» Development of critical perspectives about the selected educational issue(s).
» Make able to write a comprehensive seminar paper in the given format.
Weakness

» If the teachers are not capable and trained, this course is not properly conducted with

the essence of its objectives.

» There is a high chance of plagiarism in the seminar paper made by students.

» Same issues are not suitable for every year.

8. School Management (EDPM-538)

» Strength:i provides milestone l?nowledge of School base Management, students can get
knowledge wide knowledge.

» Weakness: Only very few parts has included in the context of developing countries and
SARRC countries as well.

» It has included only reactive model, so it is not complete in educat.ional institution,
> Ithas given just tl);eatrical knowledge which could not be match in developing countries.
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g, Theory and Practice Non Formal NFE (EDPM-526)

Strength: It provides histori
( : p es historical and theoretical knowledge to students. Students can very
strong in the part of literatyre,

» Weakness: It has lackine in d; .
king in different issues of non-formal education like evaluation and

monitoring and n validj :
Sk lidity. It has included only reactive model, so it is not complete in
educational institution.

» Ithasgivenj i :
given just theatrical knowledge which could not be match in developing countries.

Suggestion:
» Suggestion: Course should be made on the base of relevant contemporary issues.

10. Practicum in Educational Planning and Management (EDPM-542)

» Strength: It has given the overall practical knowledge to the students’ knowledge about school
running process.

» Weakness: It has given very little time for field study so it has not match the content and time
hours. Due to time students objectives cannot be fulfill.

» Suggestion: Course should be made on the base of relevant contemporary issues, better to

analysis teaching hours and field study, internship as well.

11. Managing Diversities in Education (EDPM -537)

> Strength: It has given the diversity knowledge to the students having different characters and

nature of students.
> Woeakness: The course has not cover about Geography, psychological base of students.

Review of Semester Based M.Ed. Level Compulsory Subjects Curriculum
Foundation of education of M. Ed. First semester. Course no: Ed. 551

St :
rength: the philosophical and sociological knowledge for

e The course has been provided
the students.

e Thestudentsared philosophies.

n the knowledge of western

ble to gal
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matter in stated |eve|,
e The recent trend and )

ientioned thought such as modernism and post modernism are
e l\heen;?;:; ZStl:hg symbolic interaction theory and it educational implications are

society - This helps the teacher to identify the individual and structure of

weaknesses:
o Doesnotaddressed the contin
the course titled.

Thec . _
ontents are sound in the comparison of other national universities.

Uity, sequence, integration and evaluation appropriately in

ésource management perspectives.
. he Nepalese society.
o Course is too much theoretical but not vocational and technical.

* The content of student’s supports and public relations are weak.

o The knowledge, skills and attitudes are not linked to the daily life of the learners.
o Course is narrow down.

¢ The historical and comparative are lack,

* This course does not get the market value.

o The contents are not linked to the research problems.

o Course is surficial

o Learner related sequence is not arranged.

» Only focused on cognitive domain.

Threats/ Challenges:

¢ The course contents are not successes to mid the social and individual needs of Nepalese
society.

e The course is not directed the way of international market.

* Itis found weak in contents knowledge in semester system in the comparison of yearly

system. o
¢ Irrelevant curriculum dissemination : .
¢ The course couldn’t go beyond the structure for a long period of time.
i dent's evaluation there need to be 60% practical and 40 theoretical.
; IT,:\Stu i needs to be developed vertical relation through school level curriculum to
. e course

tertiary level curriculurr\.

o The strong suggestion

and individual related prob
Subject; Measurement and eval
level: M. Ed. Third semester.

of this course is that the course need to be addressed the social
lems to develop the nation state rapidly.
uation in education Ed.531,
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course is based on scientific theory and
course is focus:eddobjective knowledge,
ovided knowledge from prescri
Z;y s bed course s more useful in every day live or i day to
The nature course is realistic,
The entitled subject matter is the heart of the socja| science discipli
e | scipline,
The aim of this course is mentioned only one it ne
The course titled unit one tqo five the time bounda:3
iie mentioned contents, |t should b
ond teachers sufficiency,

Principle.

ds to be mentioned two or more aim,
Y is insufficient. 48 hours is too few for
e enlarging the time frame for the students

. . € external evaluati 9
" |nthe final examination the role of extern luation need to be 40% because

. al evaluati ;
any other agencies. on need to be monitored regularly by
. Intheinstructional techniques there need to be focus indivi i
ThreatS/ Challenges: ed on individual presentation.

o Itis difficult to express the obj
o Teachers and students behavior

e There s the lack of transparenc

Y in student’s evaluation.
[ ]

There is the domination of Paper pencil test for a long period of time.
e The alternative approaches of evaluation are no
suggestions:

[}

t well managed.

The contents need to be provided in deeper knowledge or it need to be widened the
scope of knowledge in semester system curriculum.

o Paper pencil test need to be displaced by objective type questions.

Testitems need to be SMART or specific, measurable, attainable, reliable and testable.

e We need to be provided the test construction training for the subject teachers in each
and every year.

Subject title: Curriculum Practice Course no: 521 (M.Ed.), Second semester
Strengths:
* There is the relevancy between general and specific objectives.
¢ Significant content organization, horizontal and vertical relations are established in some
units. ' .
* Allocated time 48 hour is suitable in the mentioned contents unit one to five.
* The Course has provided the enough theoretical knowledge
ifi learn.
* Contents are specific and easy to
* Contents are well defined as model of curriculum development.

\T*;eeak:esses: tioned entitled course is too much theoretical but not practical therefore this
aforementione

| course need to be developed in the nature of practical contents as learning.

e the tw te:;n f?;tats:e\:,\::: are not addressed
* The ICT skills of the twen
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The time frame is not state
The scope of contents js na
Course contents need tg p

€ enlarged,

) nked in th
" Transparent Disseminati € context of Nepal.

. Nand the .
, Incurriculum development and implxlementatuon
entation i

o Local curriculum develo
i P mod i :
» The objective questions focyseq elsand theories are required.

o Curriculum is not termed as hij

as higher level thinki
o Cultural perspectives are not addressed inking order.
Threats/ Challenges:

o Twenty first century skills are not addressed the course
o There is the insufficient contents in the comparison of y'early system
The aforementioned course did not clear the way of national and int;ernal market value.
Contents are not inclusive in the context of Nepalese society.
o The course couldn’t address the individual and social needs.

The aim of the M. Ed. Is to develop competent teacher, supervisor, evaluator, curriculum
developer and administrator but the course didn’t match with the aim of M. Ed. In
education.

e How can be the competent teacher? Supervisor? Administrator? There is no agreement
between aims goals and contents.
Suggestions:
e First the course need to be linked with aims of M. Ed. In education.
It is necessary to enlarge the contents on the basis of higher level knowledge.
Course is needed to deepen or large scope of knowledge.

ICT skills are not mentioned in the course.
New innovation in the curriculum development of international context is not linked up.
Course is essential to linked to Nepalese context. As local, federal and central level

concept of Nepal. )
e In this course only mentioned the late theories and models of curriculum development.

Course title: Advanced Educational psychology Course no: Ed. 513, Level: M.Ed. third semester,

Teaching hours: 48 hours .
This cofrse is prescribe as a compulsory course. For the students of masters of education. There

are two major parts of this course. The first part introduces the physical changes, mental
development, emotional development, social developm'ent, development of self, moral and
personality development during adolescents from educational perspectives. o

deals with psychology of learning which seeks out how a child learns in his / her
1he seconq par.tsd ed from different learning theories. The learning theories and paradigms
everydayflrcl:::lt::; geh aviorism to cognitivism. Students can ap ferent theories in their
ranging

teaching process in the classroom delivery.
Strengths:
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Including socio-cultural dimen
included human development
Mentioned the modes of it
Being balanced between s
: Tried to develop traineg N
jeaknesses:
» Horizontal and vertical reati

approaches
ructional delivery
pecific objectjye

and Issues |n the course,

S and contents and
eachers general objectives,

On is not properly established [ i
psychology and M.Phil, leye| v established linking with bachelors (e

o Evaluation scheme of the students
o Interactive teaching methods are n
o Stillthe teacher initiative and asse

is very poor,
ot focused

ssment Borden for the students,
o Lack of content knowledge,

o The course is termed as surficia

l'in context of higher education,
o The course did not address the

psychomotor skills in the asin the lea
¢ Only focused the mental cognit

ive and mental skills.
¢ Recommended reference book

rning contents,

S are not easily available in the market.
Threats/ Challenges:

¢ Iftheteachersand students feels difficult

that difficult content from the ¢

dissemination this is the bitter real problem of the course,
Only focused the foreign weak theories in

yin contents and then the teacher helps to avoid
ourse and advocates the easy content in curriculum

learning but not included strong theories of
indigenous knowledge of Nepal.

* Learning experiences are not properly organized.

Basic Research Methodology in Education (M.Ed.) Course no: Ed. 532
Strengths:

* The course is being focused both theory and practice.

e Contents scope is widened.

e The course addressed the research paradigm and
epistemology, ontology and axiology.

Established the horizontal relationship

There is the relevancy between objective and contents.

There is the relevancy between assignment task and contents.

Enough assignment task for students are provided.

relationship.
e |tis based on pre-requisite learning principle,

e Curriculum Is developed on the basis of utility base
Weaknesses:

Nepalese theories and philosophies are not mentioned in the course.

philosophies such as metaphysics,

Linked up with B.Ed. and in M. Phil. Modular research or established the vertical
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ynable to make field based to the students

more theoretical domination

, Cor.\tents couldn’t go in depth because mixed methods
action research etc. are vaguely mentioned '

o Itseems asa pile of contents but not specific contents

5 Knowlfedge delivery strategy termed as in traditional way

is i i :
o There s no optional contents between qualitative, quantitative and in mixed methods.

o There is not special units or chapters indicated for
or as more focused contents.

Threats/ChaIIengeS:

o Aforementioned contents of Basic R
esearch Methodology in Education i i
the classroom delivery as a contents. ¥ S

qualitative methodologies and

as focused units or as repetitive units

. I:::tv::zl: :ufftfeitcfi\;cnatll ;.nd moral issues problems solving measures are not mentioned in the

o There s the lack of research field donation for the master’s level students.

o Research itself is a costly business it is not for students affordable.

o Plagiarism is the great threat of higher education it couldn’t be controlled.

Suggestions:

o First we need to clarify the field of research and the input of that research and then only
we can send the students researcher in the field. Otherwise we cannot conduct the
research significantly

e The educational policy for the university students need to be developed including enough
input for student’s researcher.

e Enough seminar, work-shop, and other academic sessions need to be conduct to avoid
plagiarism in research in higher education.

Review of Annual Based B.Ed. Level Compulsory Subjects Curriculum
Philosophical and sociological foundation of education (B.Ed.)
Course no: 412

Strength:
Contents are mentioned in simple to complex form

Addressed new innovations in teaching

Provided basic knowledge of education and philosophy
Provide the knowledge of educational delivery.

Contents for teachers proficiency development

Provided knowledge for micro-teaching, models of teaching

Linked up school and society.

Provided knowledge for social policy and social system
Contents are inclusive such as recent movements in education and social justice

education are mentioned. '
e Course is strong in the perspectiv
e Curriculum advocated about then

Weaknesses:
e Insufficient time limit.

e of human right.
ational integrity.
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students comment for time
course is more theoretical
Teaching methods a
Less practical activitirtfsteacher SEniETnd
Wealf in horizontal and vertical relation.
Suggestlons.
. Evaluat.lon scheme need to be change
. Folr.m:Itnvte etvaluation is less focused.
o Reliable test constructio
* \Morefocusian °bjectivenqzr;:tiss:;i:agt:‘zrr ftahir evaluation,
g, Ed. Curriculum and evaluation, Course no: 431 A
strength:
o The scope of contents are widened.
o Mentioned general and specific objectives
o Enough theoretical knowledge.
e Course is divided into two parts.
o Provided basic concepts of curriculum and its implications
o Contents stated the test construction process and evaluati.on systems
Teachers can develop test items, curriculum designing process and sp;acification chart
o Provided professionals skills. .
e Teacher students can gain the technical qualities.
Neaknesses:
o Contents are not properly organized.
o Does not follow the pre-requisite learning principles.
e 150 periods are insufficient
e Course is more theoretical rather than practical.
¢ Teacher initiative contents and teaching methods,
o Interactive teaching methods are not addressed.

¢ Horizontal and vertical relationship is weak.

uggestions: .
e Itis necessary to enlarge the time for total teaching hour. o
e reliable therefore the test need to be focused in objective test.

| evaluation and forma
address as contents.

o be addressed.

o iecti is mor
Objective test IS tive evaluation.

More focused on interna .
Recent innovation in ICTis essential to

[ ]
[ ]
¢ Horizontal and vertical relations need t

2l
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